
Copyright © 2022 by Marzano Resources 

--1-- 

 

Supporting Beginning Teachers, Second Edition 

By Tina H. Boogren 

_____________________ 

Study Guide 

This study guide is a companion to the book Supporting Beginning Teachers, Second Edition by 

Tina H. Boogren. Supporting Beginning Teachers, Second Edition provides readers with updated 

research and additional strategies for meaningfully and comprehensively mentoring, guiding, 

supporting, and retaining new teachers in their critical first years in the profession. 

 

This guide is arranged by chapter, enabling readers to either work their way through the entire 

book or focus on the specific topics addressed in a particular chapter. It can be used by 

individuals, small groups, or an entire team to identify key points, raise questions for 

consideration, assess conditions in a particular school or district, and suggest steps that might be 

taken to promote a healthy school culture. 

 

We thank you for your interest in this book, and we hope this guide is a useful tool in your 

efforts to create a healthy culture in your school or district. 
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Chapter 1 

Research and Theory 

_____________________ 

 

1. Research indicates that the attrition rate for beginning teachers who are alternatively 

licensed (about one-fourth of all new teachers) is far higher than for beginning teachers 

who come from traditional university teacher preparation programs. Why might this be? 

How might knowing this information help you and your colleagues better support newly 

hired alternative licensure teachers?  

 

2. What impacts can long-term teacher experience and expertise have on students? What 

about on teaching colleagues? Can you think of ways a more experienced colleague or 

mentor helped you become a better teacher? How might you in turn support your 

colleagues with your experience?  

 

3. Although researchers have indicated that mentorship programs for beginning teachers 

dramatically decrease attrition rates, only 2.5 percent of beginning teachers receive this 

type of support. Why might the percentage be so low? What could be done to increase the 

likelihood that beginning teachers receive such mentoring? What might be done in your 

own school to formally mentor new teachers at the institutional level?  
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4. Boogren advocates that experienced staff discuss the five phases a teacher can experience 

over a school year, as represented by the dip chart, with beginning teachers. What are the 

benefits of informing new teachers about these emotional ups and downs? How might 

experienced staff and mentors assist beginning teachers in navigating these five phases?  
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Chapter 2 

Elements of an Effective Mentoring Program 

_____________________ 

 

1. What characteristics are important to keep in mind when deciding who in your school 

should serve as mentors to new teachers? If you were a beginning teacher, what would 

you wish to have in a mentor? Conversely, if you were to become a mentor, what do you 

think would be your strengths in terms of what you could offer to a mentee? What would 

you need to work on?  

 

2. What is the relationship between a school’s mission, vision, and goals and a successful 

mentoring program? How might you take your school’s existing mission, vision, and 

goals and modify them to work as the mission, vision, and goals for a mentorship 

program? What do you think this mentorship program’s mission, vision, and goals will 

communicate to new teachers? 

 

3. Review the five skills (p. 19) mentors should model for mentees to help them develop 

these crucial skills for use in the classroom. Consider which of these five you’d feel most 

equipped to model for a mentee and why. Come up with a sample scenario in which 

you’d model this skill for a mentee. Then, consider which skill you’d feel least equipped 

to model and why. Think through a sample scenario in which you successfully model this 

skill for a mentee. If working with a group, compare responses and discuss how group 
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members can build their confidence and abilities for modelling the skills they’re least 

sure of.  

 

4. Boogren describes the most important consideration in developing a beginning-teacher 

mentoring program as matching specific types of beginning-teacher support to a mentee’s 

individual needs. Why is this the most important thing to consider? Review the four types 

of support that beginning teachers need (p. 22). Do you and your colleagues feel 

equipped and confident to offer individuated support in these four areas to new teachers? 

Why or why not? What could you do to feel more equipped to offer this support?  
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Chapter 3 

Physical Support 

_____________________ 

 

1. On page 34, Boogren writes, “When organized and decorated well, the physical 

arrangement of a classroom can support classroom management and instruction.” 

Consider the guidelines Boogren offers in the section on classroom layout in relation to 

the classroom spaces in your building. What has worked well for you in designing your 

classroom that you could pass on to a mentee? Are there any classroom layout issues you 

have encountered that you could advise a mentee to avoid or work through?  

 

2. On page 38, Boogren notes, “a teacher’s behavior at the start of the school year sets a 

tone that can last through the rest of the year.” If you were mentoring a beginning teacher 

and helping him or her prepare for the first week in the classroom, what kind of behaviors 

and attitudes might you model to help the new teacher set the right tone in her or his 

classroom from the start?  

 

3. Consider your own organizational system for managing tasks such as establishing 

classroom procedures, preparing for class, navigating a typical workday, and ensuring all 

materials and technology are in place when needed. Thinking back to your own 

experiences as a beginning teacher, what would have helped you feel more organized and 

prepared? What can you pass on to a mentee about what works for you? 
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4. Who are the support staff at your school that will be important for a new teacher to meet? 

How might you, as a mentor, serve as an effective liaison between a beginning teacher, 

appropriate support staff, and special student populations? What might you pass on to a 

new teacher about working with special student populations at your school to help the 

new teacher feel supported and confident about this aspect of his or her work? 
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Chapter 4 

Institutional Support 

_____________________ 

 

1. Noting the importance of new teachers feeling part of the collective staff from the very 

beginning of the school year, think about ways a mentor could enable a beginning teacher 

to feel connected and included in your school. Are there initiatives currently in place that 

a new teacher could be a part of, such as collaborative teams, professional development 

opportunities, or social interactions? Would these provide ongoing institutional support 

throughout the school year?  

 

2. What would be important for a new teacher to know about the unique culture of your 

school? In what ways can not only you as a mentor, but the institution as a whole, best 

help a new teacher to adjust to and thrive in this unique culture? Consider how all 

stakeholders—staff, students, families, and the community at large—contribute to this 

culture and what a newcomer might need mentorship to understand or adapt to.  

 

3. If you currently participate in a personalized learning network, belong to a professional 

organization, or attend educational conferences and other professional development 

opportunities, think about how these have helped you in your own career. What can you 

pass on to a mentee, both in terms of why he or she might find such participation useful 

as well as specific groups or organizations you might recommend she or he explore? 
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4. Boogren notes that keeping up with the latest educational research, theory, and policy is 

necessary but can also be difficult. Think about how you currently stay abreast of 

advances and developments in the field. What pointers can you offer to help a potentially 

overwhelmed beginning teacher also feel informed about new directions in education? 

Boogren advises that engaging with this kind of research is best reserved for the end of a 

beginning teacher’s first year. What other aspects of mentoring should be reserved for the 

end of the year? Can you think of additional assistance a new teacher might benefit from 

at the end of his or her first year?   

 



  Supporting Beginning Teachers, Second Edition—Study Guide 

Copyright © 2022 by Marzano Resources 

--10-- 

Chapter 5 

Emotional Support 

_____________________ 

 

1. What is the relationship between the dip chart and a beginning teacher’s potential need 

for increased emotional support? How else might you anticipate when a mentee might 

need increased emotional support, considering the specifics of your school, district, and 

community?  

 

2. Describe the techniques used for active and supportive listening and compare them to the 

communication strategies covered in chapter 2 for developing effective relationships 

between mentors and mentees. How might you use these techniques to make a mentee 

comfortable enough to ask for emotional help when he or she needs it?  

 

3. Consider your own self-care habits. What was involved in making self-care a habit? Was 

it difficult? How might you support a mentee in developing good self-care habits by 

sharing your own experiences, including times when you struggled to adopt or maintain 

self-care? How might you convince an overwhelmed beginning teacher that taking time 

for self-care is necessary?  

 

4. According to Emily Nagoski and Amelia Nagoski, coping with stress requires one to 

close the stress cycle, and Boogren recommends that mentors model ways of closing the 
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stress cycle to mentees. What are some of the ways of closing the stress cycle—either 

that Boogren writes about or that you use yourself? How might you model these methods 

or activities for mentees?  
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Chapter 6 

Instructional Support  

_____________________ 

 

1. Boogren emphasizes the importance of mentors providing instructional support to 

beginning teachers. How might increased attention on instructional support also provide 

beginning teachers with physical, institutional, and emotional support? How might a 

focus on instructional support help reduce the problem of new-teacher attrition?  

 

2. Consider the four steps for coaching beginning teachers to develop their expertise (p. 78). 

In what cases might it be appropriate for a mentor to assign specific growth goals to a 

beginning teacher, and in what cases might the mentor encourage the beginning teacher 

to develop her or his own goals? What role should a mentor play in his or her mentee 

making, meeting, and maintaining goals?  

 

3. Imagine a scenario in which you as a mentor would need to provide your mentee with 

corrective feedback; examples might include the new teacher reprimanding a student in 

front of the class, falling behind on grading, or not maintaining classroom order. 

Following the process for focused feedback on page 84, come up with a sample of how 

you could provide the mentee with compassionate yet corrective feedback that will 

support the new teacher in moving up the teacher development scale. 
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4. Think about how observing other teachers in their classrooms has benefitted your own 

teaching. If you were a mentor having a follow-up conversation with a mentee after he or 

she had come from a teaching observation, and the mentee wants to try a teaching 

strategy she or he saw but is unsure how to implement, what advice or suggestions might 

you make to help the beginning teacher adopt this new strategy? How might the teacher 

development scale help the new teacher apply ideas he or she discovered in the 

observation?  


